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Chapter 1

Introduction


Jackie Sanders and Jim Kearney attend eight grade at Nazareth Hall Middle School.  Nazareth Hall is a private catholic school located in an urban setting.  The lesson will be taking place inside the large gymnasium.  It is extremely important to provide an environment where everyone feels included.  Inclusion helps children with disabilities in the following ways:  it promotes feelings of well being, improves socialization skills with peers, helps increase self-esteem, and provides the students without a disability an understanding, awareness and compassion toward others.  The following chapters will highlight key points to providing the best inclusion environment and strategies for Jackie and Jim.
Chapter 2
Case Studies
Jackie
I set up a lesson for the following students.  It was important to take into consideration the following things while creating their lessons:  student’s preferences, student’s needs, focus on what the student can do rather than can not do, peer assistance, and the student’s personal goals.  My goal for the lesson is for it to be exciting yet challenging, meanwhile benefiting the student to successful in reaching his or her goal.
CASE #1


Jackie is a 13 year old who is paralyzed from the waist down and due to her myelomeningocele Spina Bifida has been shunted for hydrocephalus.  She has full movement of her upper extremities.  Her IQ score places her in the mildly mentally retarded range.  She does not initiate activities but does participate once involved.  She needs prompting to complete activities.  She has participated in the Special Olympics in the past and in the Empire State Games for the Physically Challenged.  She is interested in becoming involved in tennis.
Jackie’s Strengths: 
-Upper extremity movement

-Head and neck movement

Jackie’s Weaknesses:
-the neural tube failed to close completely during the first four weeks of fetal 

development

-there is an opening in the spinal column

-some degree of neurological damage

-some loss of motor function

-bowel and bladder control are lost

-the circulation of the cerebrospinal fluid is obstructed in one of the ventricles or cavities 

of the brain

-stiffness in upper extremities
(Chapter 2 continued)
Jim

CASE # 2

Jim is a 13 year old who is legally blind.  He has several postural deviations that appear to be related to habitual assumed body positions (forward head, round shoulders).  His general motor and physical fitness levels are slightly below average.  He has enjoyed participating in the activities of the USABA particularly the track and field events and swimming activities.  He is also interested in becoming involved in goal ball.  His socialization skills are good and he is well liked by the students in his inclusive class.

Jim’s Strengths:

-Able to perform locomotor, non-locomotor, and manipulative activities

-full use of upper and lower extremities 

-Other senses are heightened 

Jim’s Weaknesses:

-child can have several postural deviations due to habitual assumed body positions

-general motor and physical fitness levels can be slightly below average

-limits opportunities for incidental learning

-problems with perception

-delay in motor, perceptual, and cognitive development

-social behavior that is characterized by fearfulness and dependence

-motor passivity
TARGETED ACTIVITIES:
Jackie and Jim are both a part of my 3rd period Physical Education class.  Jackie is the most severely disabled student in my class.  Jim’s disability does not limit him very much.  The unit we are covering in class is goal ball.  Jim will participate in a multilevel program with the other students in a lesson developing the skill of throwing.  Jackie will be working on the other side of the gym practicing tennis skills in a lesson developing the forehand ground stroke in order to improve her tennis game.  While developing my yearly plan, I used a Curriculum Decisions chart designed by Martin Block for both students; I was able to choose specific targeted activities for Jackie and Jim.  The following charts are the targeted activities for both students.
JACKIE
	Student’s

Preferences

	Parent’s 

Preferences
	Activities in

GPE
	Neighborhood

activities played by peers
	Community leisure activities

	tennis


	softball
	fitness
	basketball
	playing outside

	basketball


	tennis
	softball
	tennis
	going to the movies

	work on upper body strength


	wheelchair mobility
	tennis
	soccer
	sporting events

	
	participate in physical education class with peers
	fitness activities
	bike riding
	play at the community park

	
	stay in good physical health
	bowling
	tag
	go to the mall

	
	
	basketball
	kickball
	

	TARGETED ACTIVITIES


	WHEEL CHAIR MOBILITY
	TENNIS
	GENERAL FITNESS
	BASKETBALL


JIM

	Student’s Preferences

	Parent’s Preferences
	Activities in GPE
	Neighborhood activities played by peers
	Community leisure activities

	goal ball


	participate in physical education class with peers
	baseball
	baseball
	swimming

	beep baseball


	goal ball
	basketball
	kickball
	attend sporting events

	track and field


	perform skills safely
	soccer
	basketball
	go out to the movies

	swimming


	being active and healthy
	ultimate Frisbee
	tag
	play at the local park

	
	
	tennis
	   
	

	
	
	track and field
	
	

	TARGETED ACTIVITIES


	GOAL BALL
	BASEBALL
	TRACK AND FIELD
	PHYSICAL FITNESS ACTIVITIES


Jim’s disability allows him the opportunity to participate in the goal ball lesson on throwing because Jim has goal ball as a targeted activity.  This is great because not only is Jim participating physically, he is also given the chance to play with other non disabled students and they are given a chance to play with him as well.  Jim will enjoy this because he will experience a team atmosphere.  This also helps create an understanding and open classroom when it comes to disabilities.  

Jackie does not have goal ball targeted as an activity.  In my physical education class I do not want to have inactive students.  Jackie has tennis targeted as an activity.  Jackie needs further help in her forehand groundstroke.  She is going to work on tennis skills on the other side of the gym.  Practicing these skills will not only improve her stroke but also give her more confidence while she is playing a tennis match.

LONG TERM GOALS:

JACKIE

LONG-TERM PLAN:  Jackie will improve her adaptive behaviors and increase her socialization skills by participating in recreational tennis activities as well as working on her current level of fitness.
Long-term goal:  Tennis:  Jackie will develop the skills needed to participate in a recreational tennis match.
JIM
LONG-TERM PLAN:  Jim will improve his general motor and physical fitness levels.  Jim will achieve this plan by becoming involved in goal ball.
Long-term goal 1:  Goal ball:  Learn the necessary skills to participate in goal ball.
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CRITICAL SKILLS:
Jackie:  Critical skills needed to be able to successfully participate in tennis include: 
· Develop correct techniques of the skills related to tennis: 

· forehand grip 

· backhand grip 

· forehand footwork 

· backhand footwork 

· ground strokes 

· service grip and stance 



· serve 

· volley 

· smash 

· lob 

· chop 

· drop 
Jim:  Critical skills needed to be able to successfully participate in goal ball include: 
    ●   
Develop correct techniques of the skills related to goal ball:
· Three basic positions: Ready Stance, Stop Position and Throw Position.
· Throwing

· Blocking

· Ball control

· Consistent technique 

· Slide stepping to the right and left in a ready stance. 

· Fall to the stop position. 

· Arms and legs 6 inches apart in the stop position (Any more then that then the ball has a chance to go through their legs). 

· Angle upper body toward the ball so it does not act like a ramp for the ball to jump over. 

· Throwing

· Blocking

· Ball control
QUALITATIVE ASSESSMENT:

Jackie

Critical skill:  Forehand ground stroke
Objective: forehand ground stroke

	
	focuses eye on ball
	correct positioning (so the ball bounces slightly in front of the side of his/her body)
	brings the racket back and up (backswing)
	swings toward target (swing path)
	makes contact with the ball
	follow through with racket over left shoulder

	NAME
	
	
	
	
	
	


5 consecutive times

Scoring

Assessment:

Date:

X = Achieved

O = Not Achieved

/ = Partially achieved

NI = Needs improvement
Jim

Critical skill:  Throwing
Objective: Throwing
	
	swing the ball back with one hand (to get momentum)
	correct positioning of feet while throwing - one foot in front of the other 
	proper release of the ball - let go in time so the ball rolls along the ground
	Using one hand - roll the ball in an underhand motion
	the ball makes contact with the goal line

	NAME
	
	
	
	
	


5 consecutive times

Scoring

Assessment:

Date:

X = Achieved

O = Not Achieved

/ = Partially achieved

NI = Needs improvement

SHORT TERM OBJECTIVES:

Jackie

Short Term Objectives

1.  When the ball is hit within 10 feet of Jackie, she will hit a forehand ground stroke demonstrating the following components below so that the ball travels over the net into the opposing player’s court in 5 out of 10 trials, 3 days in one week.


Components of a forehand ground stroke:

· Display proper grip

· Proper positioning on the court

· Bringing the racket back before she makes contact (backswing)

· Swing the racket toward the target

· Make contact with the ball

· Follow through with the racket (almost touching her opposite shoulder)

Jim

Short Term Objectives

1.  Jim will develop the skills needed to throw the ball during a goal ball game while demonstrating the following components so that the ball travels across the goal line 6 out of 10 trials, 3 days in one week.


Components of throwing a goal ball:

· Swing arm back (backswing)

· Use one hand to grip and throw the ball

· Release the ball so it rolls instead of thrown high in the air

Make contact with the goal line by rolling the ball across it.

Chapter 3

Preparing the General Class for Jackie and Jim
It is true that children grow socially, physically and cognitively in an inclusive setting.  The first goal of inclusion is to make Jackie and Jim feel accepted and included by their peers.  Starting with the physical education teacher there are several ways to accomplish this goal.  General physical educators need to learn about and include students with disabilities.  They should be willing to experiment with different ways to include Jackie and Jim.  The physical educator needs to be the primary educator to ALL students who enter the gymnasium.  Appropriate behavior must be modeled at all times by the physical education teacher.  Children learn by watching others.  It is also important for the PE teacher to make Jackie and Jim active participants.  God does not have one mold for all children; therefore the teacher needs to individualize the curriculum and instruction when appropriate.  Peer interaction is very important.  Positive encouragement will help to reinforce peers helping peers.  It is important for the physical education teacher to know the background of the student.  Not only will this help to set attainable goals, but the PE teacher can now develop a meaningful teacher-student relationship.  Secondly, the physical education teacher also has the job of preparing classmates without disabilities.  The following are examples of how this can be accomplished:  conduct circle of friend’s exercise (this exercise will help to show the children without disabilities the difference in number of friends in each group.  It provides them with an understanding of what the child with a disability may be feeling.), inviting a guest speaker with a disability to speak to the class, role-play, discussing disabilities (this will educate the children about their classmates disability and how to interact with them), and providing an ongoing support group for ALL children in the class.  The most important piece of advice to tell children without a disability is that “God created everyone different, we are all the same in God’s eyes, it is our job to make Jackie and Jim feel welcome and included”.      
Chapter 4

The Lesson

This class is modified for each student because I took into consideration both Jim’s and Jackie’s abilities.  Jim is able to participate in class with only slight adaptations.  During the activities he will be using a peer aid to assist him with verbal cues and physical touches.  The aid will also use their body as a model and Jim can feel their body to understand for example how his arm should bend and move.  As a result of Jackie’s disability she needs more assistance.  Her assigned peer aid will assist her with verbal cues and physical demonstrations.  Jackie is then able to mimic her peer’s actions to correctly perform the skill.  


During the warm-up Jim will be jogging next to his peer aid while each holding an end of a two foot rope.  This enables Jim to participate in the warm-up while demonstrating safety by staying with the partner holding the other end of the rope.  Jim’s peer aid will give him verbal cues as to where to locate his body while performing the strength activities.  During the stretching activities Jim does not need any assistance.  Jackie’s peer aid will set up cones around the side of the gym.  With peer encouragement and the peer aid joining her, she will maneuver her wheelchair around the cones for three minutes to get a cardio workout.

During the lesson focus-throwing in goal ball Jim will listen to peer’s verbal cues while throwing to them.  Jim will allow peer aid to physically touch his arms and legs to show him the proper positioning.  Jim can also feel the modeled example from his peer.  
During this time Jackie will be working on her forehand groundstroke technique.  She and a peer will play keep it up with a balloon.  Jackie will try to see how many consecutive times she can hit the balloon up in the air while using the tennis racket.  During activity 2 Jackie will be using a large high bounce tennis bounce.  The consistency of the large high bounce ball will be easier to hit compared to a regulation tennis ball.  Again, her peer helper will provide verbal cues and will first model the correct form for the forehand groundstroke.  

During the culminating activity Jim will rely on his peers verbal and touching cues.  Jim can verbally listen to the cues and physically touch the peers arms and legs to try and mimic the proper form.  The peer also must stop Jim if he is displaying incorrect form.  The aid can physically place his feet, knees, legs, and arms into correct position.  This may be repeated until Jim understands how to correctly throw the goal ball.  This will avoid injury from incorrect positioning.  Jackie will work on hitting the large high bounce tennis ball onto various large targets taped on the gym wall.  Her peer aid will toss the ball next to her each trial to ensure a consistent start.  Each target will have a designated point inside of it.  She will keep track of and add up her points at the end of one minute.

Each lesson is set up to directly accommodate each child accordingly.  Each child is able to participate in physical education class while interacting with their peers. 

	Lesson Phase
	General PE
	Multilevel – Jim
	Overlapping - Jackie

	1. Introductory  

    Activity
   a. 3 laps around the gym
   b. 25 jumping jacks, 10 push-ups, and 20 sit-ups

   c. stretching

   
	a. All children jogging around the gymnasium three times
b. All children will perform the strength routine of jumping jacks, push-ups and sit-ups

c.  All children will stretch 
	a. Jim and a  peer will jog around the gymnasium three times while each holding the end of a two foot rope
b. While listening to verbal cues from a peer helper Jim will perform the strength routine

c.  Jim is able to perform stretches with no assistance
	a.  Jackie will maneuver her wheelchair around designated cones for three minutes
b. Peer assisted, Jackie will use light weights to condition her upper body
c. A peer helper will help Jackie perform upper body stretches

	2. Lesson Focus
Drills for goal ball throwing
	a. during drill 1 students will be throwing the goal to their partner
b. during drill 2 students will be throwing the goal ball at various targets


	a. during drill 1 Jim will listen to peer verbal cues while throwing to him/her
b. during drill 2 Jim will use peer touch and cues to throw the goal ball at various targets.  (the peer may move his shoulders or arm to help him find the correct throwing position)
	a. during drill 1 Jackie will work on the forehand groundstroke by playing keep it up with a peer.  With the tennis racket she and her peer have to try and keep the balloon up in the air for the allotted time.  (start with 10 seconds, then 30, then 1 minute.  Aside from the timed game, the peer can keep track of how many consecutive times Jackie strikes the balloon.)
b. during drill 2 with a peer Jackie will work on hitting a large high bounce tennis ball against the wall.  

	3. Culminating Activity
Goal line roll
	a. Students will form groups of three and set up on opposite sides of the gym (already marked for goal ball).  The students count how many consecutive times their team successfully rolls the ball across the goal line.
	a. Jim will join in to make a group of three.  He will rely on the peer aid’s verbal and touching cues.  He must try to make two consecutive rolls over the goal line.  
	a. Jackie will work on hitting the large high bounce tennis ball at large targets taped on the wall.  The students will rotate out to help keep the hopper filled with the larger tennis balls.


Chapter 5
Transitional Programs


Jim will be able to use his goal ball skills outside of the “classroom”.  He is able to attend Camp Abilities.  The camp is currently offered in eight different states.  Goal ball is offered five out of the seven days at Camp Abilities.  There are various goal ball tournaments run by the USABA (United States Association of Blind Athletes).  Goal ball is offered at the Special Olympics.  Also, locally goal ball is an intramural activity played both at the middle school and high school level.  It is offered to both visually impaired students and sighted students.  Jim will be able to keep the peer interaction after school while participating in intramural goal ball.


Jackie will be able to use her tennis skills outside of the “classroom”.  Jackie can participate at the community’s YMCA love 40 program (indoor & outdoor courts).  The program runs for 6 weeks during the summer and is free to all city residents ages 10-16.  Tennis is an intramural activity played at Jackie’s middle school and high school.  The Special Olympics offers tennis competitions.  Jackie lives down the street from the local Maple Wood Park.  The park has 4 tennis courts available for community residents.  With the help of the above programs Jackie is able to continue to build peer relationships while working on her fitness goals. 
APPENDIX

Popular Scales Used for Assessing Kids with Special Needs ©

Compiled by Camila S. Hogberg, Adapted Physical Education Instructor, Barrington Public School Department, RI 
Contact Camila: hogbergc@bpsmail.org

	ASSESSMENT SCALE NAME
	AGES

SPECIAL

POPULATION
	MEASURES
	TIME
	SPECIAL TRAINING
	CRITERION OR NORM REFERENCED

	Bruiniks-Ozeretsky Test of Motor Proficiency

American Guidance Services, Inc.

Circle Pines, MN 55014-1796 ©1978
	41/2 – 14 1/2
	Motor functioning
	1 ½ HR
	Yes
	Both

	Test of Gross Motor Development (TGMD)

PRO-ED, Inc.,

Austin, TX 78735 ©1999
	3 - 10
	Fundamental gross motor skills
	¾  HR
	Minimal Training
	Both

	The Presidents Challenge

Presidents Council on Physical Fitness and Sport

Populars Research Center

Bloomington, IN 61820 ©1998
	6 - 17
	Physical Fitness
	1 HR
	Minimal Training
	Norm

	Project Unique

Human Kinetics Publishers

Champaign, IL 61820 ©1985
	10 – 17

Normal, sensory othopedically impaired
	Body composition, flexibility, muscular strength/endurance, cardio/endurance
	1 HR
	Yes
	Norm

	Project Active

ACTIVE – By Joe Karp

20214 103rd Place, NE

Bothell, WA 98011-2455 ©1991
	1 - 16
	Psychomotor
	1 HR
	Yes
	Both

	Dash – 2  Developmental Assessment for Individuals with sever Disabilities

PRO-ED

8700 Shoal Creek Boulevard

Austin, TX  78757-6897 ©1999
	0 – 84 mo

Severe Disabilities
	Sensory - motor
	1 ½ HR
	Yes
	Criterion

	HELP Strands, Adapted from HAWAII EARLY LEARNING PROGRAM – By  Stephanie Parks

Vort Corporation

Palo Alto, CA 94306 ©1994
	0 – 3 yr
	Gross and fine motor
	1 ½ HR
	Yes
	Curriculum Based

	Aquatics

Special Olympics

1325 G St., N.W.  Suite 500

Washington, DC 20005-4709 ©1981
	Children & Adults - Special Olympic Participants &

Multi. Handicapped
	Swimming Skills - 

Assessment


	Varies 
	Yes
	Criterion

	Brigance Diagnostic Inventory of Early Development, Curriculum Associates

North Billerica, MA 01862 ©1978
	0 – 7 yr
	Observable function, sequenced task analysis
	1 ½ HR
	Yes
	Both

	Peabody Developmental Motor Scales - Manual and Activity Cards, DML Teaching  Resources

One DML Park

Allen, TX 75002 ©
	0 - 83 mo
	Gross and fine motor
	
	Yes
	Standardized

	Basic Motor Ability Test

Revised, from Clumsy Child. A program of Motor Therapy, 2nd Ed.

C.V. Mosby Co.,

St. Louis, MO 63141 ©1979
	4 - 12
	Selected motor of small and large muscle control, static and dynamic balance, eye-hand coordination and flexibility
	
	Yes
	

	Ordinal Scales – Gross Motor

The Southern California ORDINAL SCALES OF DEVELOPMENT, Developmental Scale of Gross Motor Abilities

Western Psychological Services

Los Angeles, CA 90025-1251 ©
	0 – 11+
	Strands of development including strength, balance, mobility and coordination
	
	Yes
	Criterion

	Adapted Physical Education Assessment Scale

Secondary Level

Los Angeles Unified School District

Los Angeles, CA ©
	12 -18
	Perceptual motor, 

skill development, physical fitness
	
	Yes
	Standardized

	Achievement-Based Curriculum (ABC)

Pro-Ed 8700 Shoal Creek Blvd.

Austin , TX 78758 ©
	Moderate – severe disabilities
	Motor skills into observable tasks
	
	
	Pass or Fail

	Oregon Data Based Gymnasium

Dr. John Dunn ©

John.dunn@health.utah.edu 
	Severe/

profound retardation
	Task analysis of discrete movement behaviors: movement  concepts, elementary games and fitness
	
	
	Criterion 

	OSU-Scale of Intra-gross Motor Assessment (OSU_SIGMA)

Mohican Textbook Publishing Co.

Loudonville, LH 44842 ©
	21/2 – 14 yr
	Motor skills
	
	
	Criterion

	DEVPRO Motor Skills Assessment ©

http://www.proedinc.com/ 
	Birth – 11 yr

Severely handicapped both physically and mentally disabled up to 22
	Task-analyzed skills-

22 different skill areas, defining over 950 highly task-analyzed skills
	
	
	Criterion

	The Brockport Physical Fitness Test Manual

Human Kinetics Publishers

Champaign, IL 61820 ©1999
	10-17

Physical and Mental Disabilities
	Fitness
	
	
	Criterion

	*Computer Assisted Adapted Physical Education Assessment Instruments

Dan Cariaga, PC Consulting Service

PO Box 1332

Pismo Beach, CA 93448 ©1998 http://a-ape.com/ 
	All ages and disabilities
	Worksheets for 21 of the most commonly used APE assessment instruments
	
	
	Statistically interpreted written report


THE INDIVIDUALS with DISABILITIES EDCUATION ACT

Took effect July 1, 2005 

The Individuals with Disabilities Education Act (IDEA), Public Law 108-466 (2004), states that physical education is a required service for children and youth between the ages of 3-21 who qualify for special education services because of a specific disability or developmental delay. 

The federal law (PL 94-142, PL 101-476, PL 105-17, PL 108-446) mandates the following in regards to physical education and students with disabilities: 

§300.26 Special education

General. 
(1) As used in this part, the term special education means specially designed instruction, at no cost to the parents, to meet the unique needs of a child with a disability, including- 
(i) Instruction conducted in the classroom, in the home, in hospitals and institutions, and in other settings; and 
(ii) Instruction in physical education. 

(2) The term includes each of the following, if it meets the requirements of paragraph (a)(1) of this section: 

Physical education- 
(i) Means the development of-
(A) Physical and motor fitness; 
(B) Fundamental motor skills and patterns; and 
(C) Skills in aquatics, dance, and individual and group games and sports (including 
intramural and lifetime sports); and 
(ii) Includes special physical education, adapted physical education, movement 
education, and motor development. 
(3) Specially-designed instruction
Means adapting, as appropriate to the needs of an eligible child under this part, the 
content, methodology, or delivery of instruction-
(i) To address the unique needs of the child that result from the child's disability; and 
(ii) To ensure access of the child to the general curriculum, so that he or she can meet the 
educational standards within the jurisdiction of the public agency that apply to all 
children. 

General. 
Physical education services, specially designed if necessary, must be made available to every child with a disability receiving FAPE. 

Regular physical education. 
Each child with a disability must be afforded the opportunity to participate in the regular physical education program available to nondisabled children unless-
(1) The child is enrolled full time in a separate facility; or 
(2) The child needs specially designed physical education, as prescribed in the child's IEP. 

Special physical education. 
If specially designed physical education is prescribed in a child's IEP, the public agency responsible for the education of that child shall provide the services directly or make arrangements for those services to be provided through other public or private programs. 

Education in separate facilities.
The public agency responsible for the education of a child with a disability who is enrolled in a separate facility shall ensure that the child receives appropriate physical education services in compliance with paragraphs (a) and (c) of this section. 

(Authority: 20 U.S.C. 1412(a)(25), 1412(a)(5)(A)) 

IDEA 2004 provides for the changes in the following categories: alternate assessments, attorneys fees, discipline, enforcement, funding, highly qualified teachers, and paperwork and meetings. For additional information look at the following websites: 

Council for Exceptional Children (CEC): www.cec.sped.org
US Dept of Education: www.ed.gov/policy/speced/guid/idea/idea2004.html 
Wrightslaw: www.wrightslaw.com/idea/
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